-Mindset is a students attitude towards learning and challenging's
-Mindset split into two categories
-Growth mindset is characterized by an attitude toward learning that focuses on effort,
not on simply a correct answer.
- Shows endless effort and a student who is willing to try even harder
problems in the hopes of learning the material, not just getting the right
answer
-See failure as an opportunity to learn.
-Fixed mindset believes he or she is born with fixed capacity, meaning that over time
achieved skill level is influenced only by natural talent and intelligence and not effort

-Focuses on demonstrating innate talent
-Do not take risks and/or do the hard tasks

necessary to overcome a deficit
-Afraid of failure

Growth
Mindset

Fixed
Mindset

I can learn anything I want to. I'm either goo d r I'm not.

When I'm frustrate d, I persevere. When Imf dlg up.
Dwe C 2 OO 6 I want to challenge myself. I don’t like b h llenged.
14 When I fail, I learn. When I fai l I'm no good.

Tell me I try hard. Tell me I'm smart.

If you succeed, I'm inspired. If you succeed, I feel threatened.
My effort and attitude determine everything. My abilities determine everything.

-Having growth mindset is the only way to reach a person full potential (Sternberg, 2005)
-Students that demonstrate growth mindset are able to use effort and strategy for problem
solving(Dweck, 2006)

-Resilience is any extra step a student takes in an academic or social challenge that can be
positive and beneficial for learning

-By doing growth mindset exercises, resilience can by Increased (Paunesku et
al., 2012)

-Mindset is important socially:

-Ex. is a student using new strategies, putting forth effort in and resolving a
social problem calmly (Dweck, 2006)

ceverorine a GROWTH INDSET
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- Evidence is shown whether in second grade a student mindset effects their potential to
grow and if a student’s mindset effects their intervention status
-Fixed mindset will be strongly correlated with students who fail to make progress on the
AlMSweb English and AIMSweb Math
-Showed no relationship
-Fixed mindset will be strongly correlated with a student who is a resistor of RTI.
-students who did not respond to educational interventions, 81.8% had a
fixed mindset.

-Missing data

-Time

-Participation numbers
-Testing mindset

https://www.google.com/imgres?

-False growth mindset

-Mixture of fixed and growth mindsets.
-Teachers were not praising correctly

-It’s not just effort, but strategy

-Parents teach growth mindset

-Teaches teach growth mindset (Dweck, 2016)

http://englishbookgeorgia.com/blogebg/age-

-Longitudinal study
-Work with more schools and students

INSTEAD OF.....

TRY THINKING--..

I'm not good at this

VWhatam | miissing?

Il give up
It’s good enough
|l can‘t make this any better

I'll use a different strategy
Is this really my best work?
|l can always improve

I made a mistake
Il just can"t do this
I'll never be that smart
Plan A didn"t work
My friend can do it

Viistakes help me to learn
Il am going to traim my brain
I will learm how to do this
There’s alwavys Plan B
I will learn from them

http://www.hrzone.com/sites/default/files/growth_mindset_poster 0.png?itok=P81uHYAk

- A child’s mindset towards learning has been

linked to academic achievement as early as Summary of Dweck’s Mindset
the first and second grades (Park et al. 2013) Fixed vs Grow/h

- 7" grade students showed improvement in

grades who had growth mindset (Blackwell
et al., 2007)

-In a longitudinal study of students in middle
school found growth mindset achieve at
higher levels than their peers with a fixed
mindset (Dweck, 2006)

ability is static ability is developed

avoids challenges embraces challenges

gives up easily persists in obstacles
sees effort as fruitless sees effort as necessary
ignores useful criticism learns from criticism

threatened by others inspired by others’ success

http://image.slidesharecdn.com/gritand2/95/research-on-su

-The idea that the brain is a muscle and it can change as a student learn is important
-Fifth grade students given 3 sets of problems half given process praise half giving
intelligence praise

-Finding: students that were praised on intelligence showed a fixed

mindset towards problems and solved 30% fewer problems (Mueller &
Dweck, 1998)
-After growth-mindset workshops, students are seeking more challenges (Yeager, 2016)

-Response To Intervention (RTI) is a 3 tiered

Intensive Individual
Intervention

educational program that ensures no
student faces academic failure

Targeted Small Group

-Brench marks are tracked through
AlMsweb english and math

Tiet 2 Instruction

Core Classroom

- AIMsweb english and math are standaize
test giving in the fall and spring

Instruction

-Resistor vs responder

-Expenswe RTI (Response To Intervention)

How to better approach education
Promote growth mindset in the classroom

Possible reason students are not responding to RTI
Help students begin to identify the right track for a successful future

Does a fixed or growth mindset correlate with student RTI status?

H1: A fixed mindset will be strongly correlated with a student who is a resistor

of RTI.

orogress on the AIMSweb English

orogress on the AIMSweb Math
HO: Fixed mindset will not be correlated with students who do not make

orogress on the 3 measure

H2: A fixed mindset will be strongly correlated with students who fail to make

H3: A fixed mindset will be strongly correlated with students who fail to make
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-More on mixed mindset not just fixed vs.

growth

-Look students’ progress in school more e

closely by tracking class room progress and “tfua;‘i'
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Participants
-Second grade

-3 public schools

-10 teachers (1 male 9
female)

-102 students (51 boys, 49

girls) 75 parents (14 males,
SINENEIES

Analysis
-SPSS

-Chi-square test

-Testing to see if Student’s Mindset and
Student’s RTI status are associated

Mindset * Intervention Status Crosstabulation

Mindset Growth Count
Expected Count

% within Mindset

% within
Intervention
Status

Adjusted
Residual

Intervention Status
Responder | Resistor

Total
11
11.0
100.0%

36.7%

1.6

10
12.0
52.6%

-1.6

9
7.0
47.4%

19
19.0
100.0%

Count
Expected Count

% within Mindset

% within
Intervention
Status

Adjusted
Residual

52.6% 81.8% 63.3%

-1.6 1.6

Count 19 11 30

Consent and
confidentiality

-Encode names

-Number/ letter code

Pearson Chi-
Square

Continuity
Correction

Likelihood Ratio

Fisher's Exact
Test

Linear-by-Linear
Association

N of Valid Cases
a. 1 cells (25.0%) have expected count less than 5. The minimum expected count is 4.03.

Survey
-Determine mindset

-Parents, teachers

-Student, one on one
interview determine mindset

Grades and RTI level
-AlMweb English Test Fall 2015/Spring 2016

-AlMweb Math Test Fall 2015/ Spring 2016
NIEE

Chi-Square Tests

Asymptotic
Significance

Exact Sig.
(2-sided)

(2-sided)

Exact Sig.
(1-sided)

b

b. Computed only for a 2x2 table

-Above shows a chi-square test of independence it was conducted between student mindset and
intervention status

Expected Count 19.0 11.0 30.0

% within Mindset 63.3% 36.7% | 100.0%

% within
Intervention
Status

100.0% | 100.0% | 100.0%

Above shows students receiving RTl intervention were surveyed about their mindset for this
study

Results showed students who were marked as a Resistors, 81.8% demonstrated a fixed
mindset

Student Survey

1. Do you think that a person is a certain amount smart, and stays pretty much the same?
How much do you agree with this? [5-point scale, 1=a little, S=a lot]
2. Do you think that people can get smarter if they work really hard? How much do you

agree with this? [5-point scale, 1=a little, 5=a lot]

3. How much would you like to do a math problems that are very easy so you can get a lot
right? [5-point scale, 1=a little, 5=a lot]

4.
point scale, 1=a little, 5=a lot]

How much would you like to spell words that are very easy so you can get a lot right? [5-

5. How much would you like to spell words that are very hard so you can learn more about
spelling? [S-point scale, 1=a little, 5=a lot]

6. How much would you like to do math problems that are very hard so you can learn more
about doing math? [S-point scale, 1=a little, 5=a lot]

7. Do you think that if a person can't solve a math problem in ten minutes, then the problem
is probably too hard for them to do? [Yes/No]

8. Do you believe that when people say they can’t do something like ““I can’t run a mile’ Do
you think that person could never run a mile? [Yes/No]

9. If a child does not do well on their homework, do you think that they are not smart?
[Yes/No]
1 2 3 4 5 *Items 1ncluded are adapted from
Heyman & Dweck (1998) and
‘ Kinlaw & Kurtz-Costes (2007),
O . ‘ ‘ both studies involved students ages

7 to 9 years of age and sought to

Do Not Mostly Do Somewhat Compl ot
pletely
Agree Do Not Not Agree Agree measure motivational frameworks.

-Not all expected cell frequencies were greater than five.
-No statistically significant association between student mindset and intervention status (p=0.110).
-A point-biserial correlation was run between Mindset and SpringScoreReading score

-Gender and engagement Preliminary analyses showed there were (a) no outliers, as
assessed by boxplot; (b) engagement score was normally distributed, as assessed by Shapiro-
Wilk's test (p > .05); and (c) there was homogeneity of variances, as assessed by Levene's
test for equality of variances.

- There was no statistically significant correlation between gender and engagement score, r,;,

(38) =.109, p = .482, with males more engaged with the advertisement than females (5.56 +
.29 versus 5.50 + .39). Gender accounted for 3.6% of the variability in engagement scores.

Parent Survey

1. You're born with a certain amount of intelligence and it isn't something that can

be changed.
Agree Disagree

2. Talent is something you're born with, not something you can develop.
Agree Disagree

3. If you practice something for long enough, you can develop a talent for it.
Agree Disagree

4. People who are good at a particular skill were born with a higher level of
natural ability.
Agree Disagree
5. People who are good at a particular skill have spent a lot of time practicing that
skill, regardless of natural ability.
Agree Disagree

6. You can learn new things, but you can’t really change your basic level

intelligence.
Agree Disagree

7. You can change your basic level of talent.
Agree Disagree

8. Music talent can be learned by anyone
Agree Disagree

9. Only a few people will be truly good at sports — you have to be “born with it.”
Agree Disagree






